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Abstract 

The system of education offered in most African States do not prepare the 
individual for all round development; socially, intellectually, religiously and 
vocationally. As a result of this, many African youths graduate from schools 
without required knowledge, skills, attitudes and character needed to make 
them useful members of the society. This has made most of them unemployed, 
indisciplined, drug addicts and half-baked or near illiterates. Many of the 
youths even, when employed, lacked the practical knowledge toexecute the 
work secured. In most African States there is too much emphasis on certificate 
acquisition at the expenses of the practical knowledge to be acquired giving 
rise to examination malpractices at all levels. The system of education being 
operated in most African States,has led to unemployment, poverty and 
indiscipline among African youths leading to social unrests as witnessed all 
over Africa today. This paper therefore seeks to explore the problems 
associated with the system of education in operation and make 
recommendations on the way out. 
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 The mere fact that many students graduated from schools/universities without 
being able to use the knowledge acquired to improve their lives and that of their 
communities indicates that something is wrong with the system. A graduate cannot 
speak fluently, write a good letter/application and more or less a near illiterate indicates 
that the system of education in operation has failed. It is expected that if the system of 
education offered is qualitative enough it should prepare the individual to be able to do 
things to improve his condition of living or give him a means of livelihood. However, 
all over Africa, there is cry of graduate unemployment, poverty, drug addiction and 
hopelessness among the graduates. One hears of youths complaining of lack of 
employment after several years of graduation. Many of these youths end up in drugs or 
crimes such as prostitution, cultism, armed robbery and many others. 
 
 Another serious problem identified with the current system of education in 
operation is that of indiscipline. Complaints about indiscipline come from both schools 
and parents of children. Parents are blaming schools for the problem of indiscipline 
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while schools are pointing accusing fingers at parents or homes for indiscipline among 
youths and children. 
 
 In the words of Fajonyomi (2007), peace and security in the world and the rule 
of law and justice, poverty alleviation, disease control and obliteration, energy 
production and sustainability, political stability and international cooperation is secured 
in education. Education, as switch, turns on light that brightens the darkness of poverty 
and enlightens the lives of people.  The importance of comprehensive education to any 
nation cannot be over emphasized. 
 
Relevance of Education to Society’s Needs  
  The question that comes to mind is whether a goal, an objective or an expected 
result of a programme or project reflects the actual needs of the beneficiaries or not. 
The needs to be met by education are multifarious and divergent. In the observations of 
Akinpelu (1983), the divergent nature of the needs of individuals is reflected in such 
instances as: a student considers educational pursuit as relevant if it guarantees a meal 
ticket or could readily be converted into a job. To parents, education would only be 
relevant if it guarantees employment, enhances earning power and earns their wards 
high position on the jobs. In the case of government, education would only be relevant 
if it ensures a perfect match between acquired skills and economic manpower 
requirements, between education and job, and between schooling and productive 
labour. Consideration of employers of labour often centres on the graduates 
effectiveness or performance on the job. 
 
 It appears according to Fajonyomi (2007) ,that emphasis is placed on academic 
and economic needs at the expence of moral and social aspects. However, in the 
opinion of Akinpelu (1983), great civilizations are not built on economic prosperity 
alone, important as that is, but more so, on the accomplishments of the mind and of the 
spirit. In other words ,if  education would be considered relevant, it will not only meet 
the academic and/ or economic needs of the interest groups but it should also give equal 
attention to moral, social, cultural and political needs of the individuals and the society. 
 
 There is also the widening gap between quality of education acquired and 
employment capabilities of the graduates. The gap between the world of work and 
quality of graduates is widening daily as presented by Oni (2005:125). Oni observed 
that the situation is so bad that it is conceded not only as educational crisis but national 
crisis. In most countries of Africa, the educational system is in danger of producing 
miscreants, the disaffected and rejected the misdirected, the unlearned, the angry, the 
wronged, agitated and hopeless.  It appears that Africa is producing a significant 
population of highly trained, skilled and motivated criminals. 
 
 In the opinion of Fajonyomi (2007), the blame is passed on education industry. 
The system is accepted to be dysfunctional. In other words, if it were to be functional, 
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graduates would be adequately prepared with the right attitude, sufficient knowledge 
and skill to creat job (s) when they could not get public employment. 
 
 Education stands out as the most important agent in transforming human 
society and improving the fortunes of individuals (Jiboyewa, 2007). Education is the 
most powerful instrument for social progress and remains the greatest power yet known 
to man for his own development (Njoku, 2005:1). In most parts of the world, education 
is closely associated with economic development. The contents of education should 
therefore be functional, relevant, contributing to national development, a unified 
society, economically, and socially buoyant and progressive. 
 
 Without doubt, Jiboyewa (2007) observed that societal progress, in general, is 
predicated on the improvement of the content of education which in turn, facilitates the 
attainment of social, economic, political and cultural goals. The realisation of national 
goals will require appropriate emphasis on education. 
 
Situation of Education 
 According to the UN report on Nigeria (Common Country Assessment-2001), 
the standard of university education declined sharply in the decade leading to the year 
2000. The graduates produced in Nigerian universities were said to be of “low quality”. 
The causes of the decline were attributed to inadequate financing; poorly paid and 
untrained teachers; insufficient and irrelevant learning materials; out dated equipment; 
out moded and inflexible management structures; unplanned expansion enrolement and 
irrelevant curriculum. The report also observed noticeable shortcomings in (a) oral and 
written communication in English language among students and (b) applied technical 
skills. 
 Although the situation of higher education in Nigeria has changed since the UN 
Report with substancial increase in the number of universities and provision of 
infrastructure, many of the problems listed above are still very present in the system. 
The current efforts at reform are largely informed by the persistent crisis, which 
includes: lack of genuine commitment on the part of the policy makers and educational 
managers; unclear and inconsistent political support for education; loose linkages of the 
levels (primary to higher education); widespread problem of communication in English 
language; outdated teaching and learning materials; poor financing; inadequate 
supervision of primary and secondary schools; irrelevant curricula-particularly at the 
secondary and higher levels; declining motivation to learn among students; poor access 
to education; inadequate entry qualifications among students and shortage of well 
qualified teaching and support staff.(Jiboyewa, 2007). These problems as they affect 
education in Nigeria are also applicable to almost all countries in Africa. 
 
Major Problems of Education 
 One of the major problems identified by the Longe Commission on Higher 
Education in Nigeria (1991) is finance. This is still a serious problem affecting almost 
all sectors of the nation’s education. Finance is crucial because it is required in 
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administration, teaching, research, salary, staff welfare, purchase of equipment and 
materials; provision of infrastructures, etc. Government as a stake holder in education 
must take the initiatve by providing adequate fiscal support which should be 
augumented by contributions from the private sector both national and international. 
 
 The United Nations Report on Higher Education in Nigeria (2001) identified 
three other critical problems in this sector as (1) poorly paid and trained academic staff, 
and (2) irrelevant curriculum. The problem of poorly paid staff is related to finance. 
However, it has been found that mere increase in staff compensation does not 
necessarily translate into the desirable level of performance. Pay increase should be 
linked to productivity by demanding accountability from the staff. Related to the issue 
of productivity, of course, is the provision of adequate teaching-learning materials and 
facilities and other non-monetary incentives for optional performance. The system 
should also provide ideal environment for effective teaching-learning and research. 
 
 The problem of poorly trained academic staff is a more disturbing one since it 
is directly related to the standard of achievement of students,(Ivowi,2006; Okebukola, 
2006 and Gwany, 2007). This problem for the primary and secondary sectors can be 
overcomed by setting up the minimum acceptable entry and performance requirements 
at this level and enforce them through appropriate managerial structures. For tertiary 
levels the National University Commission (NUC) should strictly make sure 
universities adhere to the benchmarks set up for acceptable performance. 
 
 Curriculum irrelevance is another major problem of comprehensive education 
in Africa. Most curriculum in African countries are being criticised for not focusing on 
modern imperatives on the needs of individuals and the society. Federal Ministry of 
Education, Nigeria (2006) rated the quality of higher education curriculum “low” with 
a value of 1 on a scale ranging from 0-5. The Education Sector Analysis Unit of the 
Ministry in 2005 reported that the ratings of the on-the-job performance of graduates by 
professional bodies and employers of labour were below average. The National 
Universities Commission in Nigeria carried out a separate needs assessment survey on: 
the knowledge and skills that the Nigerian labour market requires of grduate 
employees; the knowledge and skills that Nigerian university graduates bring to the 
labour market; the gaps in knowledge, skills and attitudes of university graduates that 
should be bridged in order to meet the expectations of employers of labour and the 
demands of the national economy; elements in university curriculum that are deficient 
in assuring a match between what the labour market requires and what university 
graduates bring to job situations; skills that can be taught to undergraduates to enhance 
their job creation abilities. Fajonyomi (2007) reported that findings in respect of the 
graduates of education were revealing and uncomplementary. Over 80% of persons 
surveyed opined that the graduates of education in the last 10 years “have no strength” 
(Okebukola, 2005). Implicitly the graduates are carriers of weaknesses. A list of 
weaknesses, according to Okebukola, includes: inadequate exposure to teaching 
practice (lack of practical skills); poor classroom management and control; shallow 
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subject-matter knowledge; poor computer skills; inability to communicate effectively in 
English; lack of professionalism; lack of self-reliant and entrepreneurial skills and poor 
attitude to work. 
 
 The reports given clearly show that a great deal is wrong with the content of 
the curriculum. In the language of Uvah (2005), there are wider gaps between 
education content and the needs of the society. The existing programmes and courses in 
schools and universities need to be reviewed to meet up with the needs of the 
individuals in society. 
 
 Infrastructure is another major problem associated with comprehensive 
education in Africa. In Nigeria for example Gwany (2007) reported that inadequate, 
unsuitable, dilapidated and inappropriate academic, medical and social infrastructures 
dominate the scene. These,  deplorable conditions apply to lecture theatres, classrooms, 
students hostels, staff quarters, health centres, scientific laboratories, resource centres, 
sports and leisure arenas, libraries, eateries, staff offices and road networks. These 
conditions impact negatively on the products of secondary schools and higher 
institutions either directly or indirectly. Secondary school products as well as tertiary 
graduates cannot be of good quality without appropriate infrastructures. 
 
 Good facilities and materials are equally necessary for ensuring quality 
students at all levels. Academic, medical and social facilities and materials like 
computer and internet facilities, library facilities, audio-visual/electronic facilities, 
laboratory and studio equipment, leisure and feeding facilities and services, office 
facilities and furniture; classroom and lecture theatre facilities, resource centre facilities 
and materials, health faclities and research faclities are necessary for institutions of 
learning to function properly. Basic facilities like water and electricity which are vital 
for academic, health and social needs are grossly inadequate in most of the schools in 
Nigeria. This will defintely affect the performance of both teachers and students.  
 
 Many of the students admitted into institutions of learning in Nigeria at almost 
all levels are done not based on merit. These have created serious problems which 
include; poor performance manifested in massive failure, low standard of pass, high 
repeat rates and long period before graduation; examination malpractices; cultism; drug 
abuse and addiction; assassinations and abductions; rape; prostitution and other forms 
of sexual misconduct and vandalism (Gwany, 2007). 
 
Conclusions  
 The education sectors at all levels are particularly afflicted by the numerous 
problems besetting the system as a whole. There is a need to revisit the policy and goals 
of education at all levels. The physical, social and managerial structures for delivery of 
education at all levels will need to be overhauled. Reforms at the primary and 
secondary levels are fundamental because many educational problems at the higher 
levels are imported from the lower levels. The problem of communication in English 
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language, for instance, is related to the problem of achievement in other subjects, 
particularly at the secondary and higher levels. 
 
 There is the need to realign national educational policy goals with changing 
values and socio-economic aspirations as well as ensure proper linkages of the three 
levels primary, secondary and tertiary educations. What is actually needed is a form of 
standardisation that guarantees a minimum acceptable entry requirement at the primary, 
secondary and tertiary levels. At present, the system of examination used at the primary 
level for admission into secondary schools is fraught with problems of relevance, 
standard, and examination malpractice. A more suitable instrument and condusive 
environment are needed to ensure standard at this level. Also adequate managerial and 
supervisory structures need to be put in place as it is crucial for the attainment of set 
goals. Changes at the primary and secondary education levels will be of immense 
benefits to tertiary education. First, it will reduce the rate of failure in senior secondary 
school examination and University Matriculation Examination (UME). Secondly, it 
will improve performance of students at the tertiary levels. 
 
Recommendations   
 The following recommendations are made based on the nature of the system of 
education in operation in Africa today: 

1. The curricula at all levels need to be revisited to make them functional and 
relevant to the needs of individuals and the entire society. 

2. Funding of education at all levels needs to be improved to meet UNESCO 
standard of 26% of a nation’s total budget. 

3. Academic and non academic staff should be employed at all levels to meet the 
manpower needs of the shools and their students. 

4. Condusive learning environments with good infrastructures and learning 
materials should be provided at all levels to make learning interesting and 
motivating. 

5. Admissions into all levels of education should be strictly on the principles of 
merit.   
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